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ABSTRACT 
Nuril Latifah Assa’adah (123221227). The Analysis of English Textbook 
“English in Mind” Used in the First Grade of SMPI Al Abidin Surakarta 
Based on 2013 Curriculum. Thesis. English Education Department Program, 
Islamic Education and Training Faculty.  
Keywords: Textbook Analysis, English in Mind Textbook, 2013 Curriculum. 
This research paper was mainly intended to find out whether the textbook 
used in the first grade of SMPI Al Abidin “English on Mind” student’s starter 
book covers all the material suggested by 2013 curriculum and whether the 
learning material presentation of the textbook is compatible with 2013 curriculum.  
The research method was document analysis. The data were gathered from 
“English in Mind” textbook and English subject 2013 curriculum syllabus for the 
seventh grade of junior high school. After obtaining the data, the research 
analyzed the data from the materials content and the learning presentation in the 
textbook by reading trough the textbook and taking notes.  
The findings of this research stated that the textbook has met almost all the 
material suggested in 2013 curriculum for seventh grade of junior high school and 
presented the activities of scientific approach. Based on the findings, it can be 
concluded that the textbook covers all the materials suggested by 2013 curriculum 
and the learning material presentation of the textbook is compatible with 2013 
curriculum. The researcher suggested that both English teacher and educational 
institution should concern and pay attention to the content of the textbook based 
on the curriculum and more importantly the students’ needs. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Textbook is considered as an essential component of English 
teaching and learning and thus the selection of the best suitable book for a 
particular context demands careful investigation. It becomes one of the 
tools used by teacher as a source to explain material and also gives all the 
plans and lessons needed to cover a topic. “A textbook can be referred to 
as a published material specially designed to help language learners to 
improve their linguistic and communicative abilities” (Sheldon, 1987). 
The use of English published materials is more widespread than ever 
before since textbooks provide English language teachers with guidelines 
concerning syllabus, teaching methodologies and the materials to be 
taught. The content in the textbooks should be persuasive enough to 
induce all the requisite skills suited to an esteemed society in the students. 
The teacher will inevitably face problems if the textbook is too advanced 
or too simple for the students, so that teacher should be careful and wise in 
selecting the textbook (Fatima, et al, 2015). 
Textbooks are also used as a supporting teaching instrument in 
addition to be a learning instrument. Textbook as main sources are often 
used for an effective tool in teaching and learning activity. Cunningsworth 
(1995) defines textbooks as a source in achieving aims and objectives that 
have been set in terms of learner needs. “The student’s book usually comes 
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with other materials such as workbook, a teacher’s book or even additional 
multimodal texts for reference as a textbook package” (Masuhara and 
Tomlinson, 2008). All these things are designed to give cohesion to the 
learning and teaching and to make it more authentic. 
The use of textbook helps teacher in delivering the material as it 
plays an important role in teaching and learning process. Textbook is 
designed to give cohesion to the language teaching and learning process by 
providing direction, support, and specific language-based activities aimed 
at offering classroom practice for students (Mares, 2003) and as a foster 
effective and quick language learning (Cunningsworth, 1995).Richards 
(2001) said that in some situations, textbook serves as the basis for much 
of the language practice that occurs in the classroom. It may provide the 
basis for the content of the lessons, the balance of skill taught and the 
kinds of language practice the students take part in. In other situations, the 
textbook may serve primarily to supplement the teacher’s instruction. The 
textbook may provide the major source contact they have with the 
language apart from input provided by the teacher for learners. 
Those reasons make the selection of textbook used by teachers 
become relatively crucial. In the selection of a textbook, it is important to 
conduct an evaluation to ensure that whether it is suitable or not. Littlejohn 
(2011: 181) observed that textbook evaluation serves the examining 
purpose whether the methodology and the content of the materials are 
appropriate for particular language teaching context, whether they truly 
develop autonomy, or they truly involve problem solving and if they 
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indeed are learner centered. The textbook has to fit with the current 
curriculum, schools syllabus along with student’s needs and also the aims 
and goals of teaching. Therefore, teachers have to choose the appropriate 
and ideal textbook as beneficial for both students and teacher as possible. 
However; on a particular occasion, learners’ needs sometimes become the 
pin point for the teachers to determine a textbook.  
There are many English textbooks published by either local or 
foreign publisher. When the new curriculum is issued, there must be many 
textbooks based on the new curriculum are sold in the market. Publishers 
go to schools to promote their products. For example, with the new 
curriculum they released, the Ministry of Education and Culture of 
Indonesia also released When English Rings a Bell as English lesson 
textbook for junior high school. The textbook that has analyzed in this 
paper is English in Mind. English in Mind is an English textbook written 
by RebertPuchta and Jeff Stranks with Richard Carter & Peter Lewis-
Jones published by Cambridge University Press. The textbook “English in 
Mind” that is going to be analyzed is the second edition of English in 
Mind. Engaging content and a strong focus on grammar and vocabulary 
are combined to make the course a hit with both teachers and students. The 
textbook is equipped with DVD-ROM containing games, extra exercises, 
audios, and videos. Because this textbook is not published by local 
publisher, this textbook is not 2013 curriculum based. The textbook is 
written with international curriculum without considering what curriculum 
used in Indonesia.  
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The current curriculum implemented in Indonesian Education 
System is 2013 curriculum. The 2013 curriculum started to be 
implemented on July 2013. The 2013 curriculum itself is pretty much 
different fromKurikulum Tingkat SatuanPendidikan (KTSP), however it 
still adapts some aspects from KTSP. The purposes of the study of the 
2013 curriculum in the classroom are not only based on what student 
learned from curriculum, but also it hopes to achieve certain values. The 
religious values and some characteristic building values in the students’ 
character are also taught in the classroom. Teaching and learning method 
also comprehensively changed into student-centered, asking them to 
analyze and then produce what they have already observed, exposing them 
to understand what they learn by themselves, and encouraging them to be 
socially aware with their friends, surrounding, and aesthetic factors are 
part of the changing method. 
The 2013 curriculum makes the use of skills in communication 
becomes the main priority in term of communicative purposes. Materials 
and exercises provided in the textbook should be compatible with the 
current curriculum and learners’ needs. Teacher supposes to create an 
atmosphere of a free, relaxed and student centered learning classroom to 
make students feel encouraged to analyze, observe and generate what they 
learn from either mediums of learning which in this case is teacher or 
textbook as in 2013 curriculum. The essence of the curriculum and the 
learners’ needs still have to be in total consideration for teacher when 
5 
 
 
 
delivers the learning materials from textbook or any other media because 
students are different one to another. 
The 2013 curriculum emphasizes on the modern pedagogic 
dimension in teaching and learning process, which is uses scientific 
approach. Scientific approach in learning covers the process of observing, 
questioning, experimenting, associating, and communicating (Guidebook, 
2013: 35-36). One of the criteria of good textbook explained by Tarigan 
and Tarigan (1986) is that textbook should relevant to the curriculum. In 
this case, the textbook that is decided to be used should relevant with 2013 
curriculum, so there will not be any contradiction between the textbook 
and the curriculum. That is why the textbook should present the materials 
that are suggested in core competence (KI) and base competence (KD) of 
2013 curriculum.  
The standards that should be fulfilled by the textbook of 2013 
curriculum related the content of the textbook, textbook should cover four 
dimensions. They are spiritual dimension, social dimension, knowledge 
dimension, and skill dimension. Those four dimensions become reference 
of Core Competence (KD) and should be developed and integrated in 
teaching and learning process. In knowledge dimension, the materials at 
least include all the main materials aspect range to support achieving Core 
Competence in Base Competence 3 (KI-3). With 2013 curriculum, the 
Ministry of Education also released 2013 curriculum based textbooks. The 
textbook for junior high school English subject is an English textbook 
entitled When English Rings a Bell. The textbooks released by the Ministry 
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of Education are actually meant as the main textbook in teaching and 
learning, but from some research in some schools the textbooks only 
become side textbook based on the school’s needs and considerations.  
Researcher is interested in learning and analyzing this issue 
coming up with these suitability issues of textbook with curriculum about 
the materials in a textbook. Researcher is interested in analyzing the 
materials provided in the textbook. The researcher picks a textbook with 
the title “English in Mind” used in the Tahfidz Class of the first grade of 
SMPI Al Abidin Surakarta. As it has been mentioned, one of the criteria of 
good textbook is that textbook should relevant with the curriculum. So that 
in this research, the researcher analyzes whether the book’s materials are 
compatible with the materials suggested in 2013 curriculum for the first 
grade of junior high school, which is this textbook is not locally published. 
SMPI Al Abidin is an Islamic junior high school in Surakarta 
under Al Abidin foundation located at Tarumanegara Street No.3, 
Banyuanyar, Banjarsari, Surakarta. SMPI Al Abidin divides every grades 
into two different classes depend on the program the student chooses. 
They are International Class Program, and Tahfidz Class Program. 
International Class Program (ICP) or advanced class is a program meant to 
strengthen the program that already exists in the school and the standard of 
quality of the school. It is to give opportunity to students to develop their 
competence, and for the school facilitates students progressing better. Two 
curriculums are implemented for this class, national curriculum (2013 
curriculum) and international curriculum (International Cambridge 
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Curriculum) to fulfill the demand of the international standard. The 
international program is specialized for Mathematics, Science, and English 
lesson. The textbooks used for the three special subjects are English based 
textbooks. Because the English lesson of the International Class is English 
for First Language learner class, the English textbook selected for this 
class is Check Point. The same as English in Mind, the textbook is 
published by Cambridge University Press. The textbook is English as first 
language teaching and learning process based.  
For the Tahfidz Class Program, the school’s mission is to make this 
class become an excellent class that will produce Al Qur’an memorizer 
that will have a high competence in knowledge and good morals. The 
visions are: 1) To produce student with 10 juz of Al Qur’an memorization 
2) To produce smart student in science 3) To produce student with good 
morals character 4) To produce student with excellent academic 
achievement. The curriculum used for this program is 2013 curriculum and 
the textbook used for English class in Tahfidz Class is English in Mind. 
There are actually two textbooks with international standard 
promoted to the school, textbook published by Cambridge University and 
textbook published by Longman. Actually, the textbook published by 
Longman is more Islamic oriented with the Islamic illustration like the 
female characters wear veil because the textbook is specially made and 
adjusted for Eastern culture but the contents are not suitable with the 2013 
curriculum. For the textbook published by Cambridge University, it is 
more global than the textbook published by Longman. Besides that, 
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English in Mind contents are more compatible with the 2013 curriculum 
the school uses for Tahfidz class that implements 2013 curriculum. 
According to the information the researcher gained, the researcher 
tries to analyze whether the textbook materials is compatible with 2013 
curriculum materials for the first grade of junior high school with the title: 
The Analysis of English Textbook “English in Mind” Used in the First 
grade of SMPI Al Abidin Based on 2013 curriculum. 
 
B. Problem Limitation 
To ensure data collection and to avoid unclear research, the 
researcher will focus some aspects as follows: 
1. The English textbook that is analyzed is the English textbook with the 
title of “English in Mind” students’ book starter published by 
Cambridge University Press used in the first grade junior high school 
and written by Herbert Puchta and Jeff Stranks, which is analyzed 
based on 2013 curriculum. 
2. The researcher analyzes whether the materials of English textbook 
“English in Mind” cover all the materials in KD-3 and KD-4 that are 
formulated from KI-3 and KI-4 of 2013 curriculum for the first grade 
of junior high school and whether the learning sequence presentation 
in “English in Mind” textbook are compatible with 2013 curriculum. 
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C. Problem Formulation 
This study will seek to find the answer of these following 
questions:  
1. Do the materials in the “English in Mind” textbook by Herbert Puchta 
and Jeff Stranks cover all the materials suggested in KD 3 and KD 4 
that are formulated from KI-3 and KI-4 of 2013 curriculum for the first 
grade of junior high school? 
2. Is learning sequence presentation in “English in Mind” textbook 
compatible with 2013 curriculum? 
 
D. The Objective of the Study 
From the research problems above, these are the following 
objective of the study:  
1. To find out whether the materials in the “English in Mind” textbook 
by Herbert Puchta and Jeff Stranks covers all the materials suggested 
in KD 3 and KD 4 that are formulated from KI-3 and KI-4of 2013 
curriculum for the first grade of junior high school. 
2. To find out whether the learning sequence presentation in “English in 
Mind” textbook is compatible with 2013 curriculum. 
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E. Benefit of the Study 
The result of this research is expected to give benefits both 
theoretically and practically: 
1. Theoretical Benefits. 
This study is conducted in order to give information on the 
teacher’s needs to provide a better insight on how to select and choose 
the better English textbook to be used in teaching and learning process. 
The teacher will get more knowledge and sufficient information on 
how far the textbook follows the curriculum demand.  
2. Practical Benefits. 
a. For the teacher 
1) To give the teacher a better insight about the aspects that has to 
be considered in selecting English textbook. 
2) To give a better insight on how to choose the suitable English 
textbook as a guideline for teaching English. 
3) To give information about whether the textbook covers all the 
material that suggested by 2013 curriculum. 
b. For the researcher 
1) To give information in understanding the textbook and the 
2013 curriculum. 
2) To provide a way to help any further research based on this 
study to analyze the upcoming English textbooks that have not 
been released yet. 
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F. Definition of Key Term 
The following definitions are explained to make readers to have the 
same perception and understanding for some term used in this study. They 
are also intended to avoid ambiguity or misinterpretation. They are as 
follows:  
1. Textbook means course book used in teaching and learning process. In 
English course, textbook provides English language teachers with 
guidelines concerning syllabus, teaching methodologies and the 
materials to be taught and it is specially designed to help language 
learners to improve their linguistic and communicative abilities. 
2. English in Mind is an English textbook published by Cambridge 
University Press written by Hebert Puchta and Jeff Stranks. 
3. 2013 curriculum is the most recent curriculum used by education 
system in Indonesia released in July 2013. 
4. Materials analyzed in this research are the main materials of English 
subject that have to be taught and learned in the seventh grade of junior 
high school.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Textbook 
1. The Definition of Textbook 
The term of textbook always appears in the context of teaching 
and learning process. Textbook can be referred to as published book 
specially designed to help language learner to improve their linguistic 
and communicative abilities (Sheldon, 1987). It is also one of the 
sources of knowledge and used for transferring and imparting 
knowledge to students. Philip in Pingel (2010) stated “Textbooks are 
one of the most important educational inputs: texts reflect basic ideas 
about a national culture, and … are often a flashpoint of cultural 
struggle and controversy.” Besides that, textbook is used as learning 
instrument and can be used as a supporting teaching instrument 
(O’Neil 1982, Ur 1996). The student’s book usually comes with other 
materials such as workbook, a teacher’s book or even additional 
multimodal texts for reference as textbook package (Masuhara& 
Tomlinson, 2008).From the definitions above, it can be seen that 
textbook has become an essential instructional material in teaching and 
learning process both for teacher and student. 
The other definition is based on the rules of culture and 
education ministry, it is stated that textbook is a major reference that 
has to be used in school. From the definitions that have been 
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mentioned, it can be concluded that textbook can be defined as 
published materials used in course to help teaching and learning 
process and useful for both teacher and student.   
2. The Role of Textbook 
The use of textbook helps teacher in delivering the material as 
it plays an important role in teaching and learning process. Textbook is 
designed to give cohesion to the language teaching and learning 
process by providing direction, support, and specific language-based 
activities aimed at offering classroom practice for students (Mares, 
2003) and as a foster effective and quick language learning 
(Cunningsworth, 1995). Richards (2001) stated that in some situations, 
textbook serves as the basis for much of the language practice that 
occurs in the classroom. It may provide the basis for the content of the 
lessons, the balance of skill taught and the kinds of language practice 
the students take part in. In other situations, the textbook may serve 
primarily to supplement the teacher’s instruction. For learners, the 
textbook may provide the major source contact they have with the 
language apart from input provided by the teacher.  
According to Cunningsworth (1995), there are several 
functions and roles of textbook, they are:  
a. A resource of presentation material 
b. A source of activities for practice and communicative interaction 
c. A reference book (grammar, vocabulary, pronunciation) 
d. A syllabus 
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e. A resource for self-directed learning or self-access 
f. A support for less experienced teachers. 
Textbook doubtlessly plays an important role and it provides 
useful sources for both teacher and student in language teaching and 
learning. Good textbook should be selected in order to support the 
success of the teaching learning activity based on the important role of 
textbooks in the teaching learning activity. In selection or preparation 
of the textbook and other teaching materials, the foreign language 
teacher must make every attempt to select and prepare materials that 
present the spoken language. They must be aware of the fact that no 
language in the world is written exactly as it is spoken. 
3. The Criteria of Good Textbook 
According to Murcia (2001) a textbook categorized good if it is 
viewed from the whole aspects of the textbook. They are subject 
matter, vocabulary and structure, exercises, illustration, and physical 
appearance. The first aspect is subject matter. A textbook is good if: 
The subject matter covers variety of materials which are suitable with 
the curriculum, in this case is the 2013 curriculum; The ordering of 
materials are arranged in logical form; the content grade are 
appropriate with the students’ need; And the materials are accurate up 
to date. 
The second aspect is vocabulary and structure. A good textbook 
is if: The vocabulary and structure which is used is appropriate with 
the students’ grade; The vocabulary items are controlled from the 
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simple to complex one; The new vocabularies are repeated in the next 
chapter to make the students’ memory stronger; The sentences length 
is suitable with the students’ level; The structures gradually increase in 
difficulty level to suit the growing ability of the students. The words 
that are used are the daily words, and the sentence structures follow 
normal word order. The sentence and paragraph follow one another in 
logical sequence; and linguistic items are introduced in meaningful 
situation.  
The third aspect is exercises. A textbook can be said good if the 
exercises: Develop comprehension and test knowledge of main ideas; 
involve vocabulary, structures, and language skills which build up the 
students’ ability; Provide practice in difference types of written work 
(like sentence completion, spelling and dictation, guided composition, 
and others); cumulatively test new materials; and develop meaningful 
communication by referring to realistic activities. 
The fourth aspect is illustration. The illustration of a good 
textbook should: Create a favorable atmosphere by depicting realism 
and reaction; be clear, simple, free, and interesting; and directly related 
to the content to help the learners in understanding the text. 
The last aspect is physical appearance. A good textbook is good 
if: the cover is durable enough; the text is attractive; the picture on the 
cover can make the students are interested; and the size is suitable with 
the students’ handle. 
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In a broad sense, a textbook or course book is a manual of 
instruction in any branch of study. Textbooks are produced according 
to the demands of educational institutions. Although most textbooks 
are only published in printed format, many are now available as online 
electronic books. Textbook is one of the teaching tools which present 
the subject matter defined by the curriculum. A textbook is required to 
contain the complete overview of the subject, including the theories, as 
well as to be of a more permanent character. Brown (2000: 141) states, 
textbooks are one type of texts, a book for use in an educational 
curriculum. At the very least, a textbook can be used as a guideline to 
achieve the success of the teaching and learning process. 
4. Textbook Selection 
The following criteria and principles that can be used by 
teacher in selecting a course book by Iakovos(2012) despite the 
important features offered by course books that need to be taken into 
consideration when selecting a course book: 
a. Is task design appropriate for the aims and goals of the syllabus? 
b. Do students find the tasks and texts interesting and relevant for 
them? 
c. Is the language in the tasks relevant? 
d. Is there variety in the types of tasks? 
e. Are the tasks authentic, simulate real-life situations, or are they too 
contrived? 
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f. Are the objectives clearly stated for each task, so students know 
why they engage in a given task? 
g. Are tasks and texts culturally suitable for the students? 
Moreover, the following should also be considered (Ornestein, 
1995, p. 200-201): 
a. The coursebook should be in line and support the teaching 
objectives, the teaching situation. 
b. The materials in the coursebook are well organized. 
c. There is a match between the difficulty level of the coursebook and 
students’ linguistic ability. 
d. The coursebook is well designed. The coursebook should be 
attractive with pleasant and clear illustrations. The print should be 
readable, with adequate margins, legible typeface, and comfortable 
type size. 
e. The instructional design of individual tasks and of task sequences 
should be carefully planned. 
f. The number of different materials should be limited so as not to 
overload or confuse students. 
g. Artwork in the materials must be consistent with the text. 
h. Cute, nonfunctional, space- and time-consuming materials should 
be avoided. 
i. When appropriate, materials should be accompanied by brief 
explanations of purpose for both teachers and students. 
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5. Textbook Evaluation  
Textbook evaluation has become a necessary practice in the 
field of teaching, seeking to assist in the choice of the best suitable 
book for a specific context. Littlejohn (1998) observes that textbook 
evaluation serves the purpose of examining whether the methodology 
and content of the materials are appropriate for a particular language 
teaching context. Evaluation of textbook is also considered to function 
as a kind of educational judgment Cunningsworth (1984), in his book 
‘‘Evaluating and Selecting EFL Teaching Materials’’ also proposed a 
checklist of questions which summarizes the criteria for evaluation  
Cunningsworth stated several guidelines in order to evaluates 
textbook or course book to be specified with what teacher or group of 
learner needs as follows:  
a. They should correspond to learners’ needs. They should match the 
aims and objectives of the language-learning programs. Aims and 
objectives can reflect learners need in terms of both language 
content and communicative abilities. Course book should be 
selected in order to help in attaining these objectives. The aims and 
objectives of learning or teaching program should determine which 
course materials are used, and not vice versa. It reflected the 
principles that course book are better servants than masters. It is 
very important that course book should facilitate learner’s progress 
and take them forward as effectively as possible towards their 
goals. Consequently, the content of the materials should 
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correspond to what students need to learn, in terms of language 
items, skills and communicative strategies. 
b. They should reflect the uses (present and future) which learners’ 
will make of the language effectively for their own purposes. The 
learning or teaching program should have at its base or a clear view 
of what students need to learn in order to make effective use of the 
language in personal, professional, academic or whatever other 
situations are relevance. The most suitable course book for your 
learners will reflect as closely as possible the language content, 
language skills and patterns of language use that are needed. This 
involves us in looking beyond the confines of the classroom and 
focusing our attention on the use which individual learners will 
make of what they have learned. 
c. They should take account to students needs as learners and should 
facilitate their learning processes, without dogmatically imposing a 
rigid ‘method’. The approach to learning adopted by a course book 
should not so much impose learning style as meet students’ needs 
by allowing them to use styles of learning which suits them, where 
possible encouraging the use of a range of styles so as offer 
students some choice in the way they learn. 
d. They should have a clear role as a support for learning, like 
teachers, they mediate between the target language. Course book 
facilitate learning, they bring the learner and the target language 
together, but in a controlled way. Course book support the students 
20 
 
 
 
in a numbers of way, but particularly by supplying models of 
English which are learnable at the student’s level of proficiency. 
They also provide exercise and activities designed to promote 
fluency in the use of English and they often give explanations or 
contextualized examples which help learners to understand how the 
language works.  
Based on these evaluations in analyzing a good and suitable 
textbook, the way to analyze a textbook is mainly to find a textbook 
that focused on the learners’ needs and its implication on its usage in 
facilitating their needs for their necessity in either present or future 
needs.  
6. English in Mind Textbook 
The textbook analyzed in this research is the second edition of 
“English in Mind”, an English student’s book starter used by the first 
grade in Al Abidin junior high school. The textbook is written by 
Hebert Puchta and Jeff Stranks and published by Cambridge 
University in 2010. This research is meant to find whether the textbook 
is suitable to be used by school which applies 2013 curriculum.  
The textbook contains materials that are provided with many 
interesting pictures. In each unit in the textbook also contains exercises 
that support learning process related to the topics. In every after two 
units, the textbook provides Check Your Progress section that are 
designed for student to check their own progress in understanding the 
materials they have learn in the previous units. The textbook is also 
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equipped with DVD-ROM containing games, exercises and videos 
featuring the photostory characters, and ‘Videoke’ which allows 
students to record their own voices in the video story dialogues. In the 
back pages of the textbook there is a “Get it Right!” section which 
focuses on problem areas common to beginner learners. 
 
B. Curriculum 
1. The Definition of Curriculum 
Curriculum can always be found in both eastern and western 
education system. The interpretations toward the term of curriculum 
may vary among the experts. However, with different interpretations 
towards the term “curriculum”, attitudes and values towards 
pedagogical approach may vary, which in turn affects how students 
learn in schools. Mac Donald (1965) in Sukmadinata (1997) stated that 
curriculum is a set of plan that becomes the guide in teaching and 
learning process. According to Beauchamp (1986), a curriculum is a 
written document which may contain many ingredients, but basically it 
is a plan for the education of pupils during their enrollment in given 
school. 
Based on UU RI No 20 Tahun 2003, it is stated that curriculum 
is seen as sets of plans within that include the purposes, content, and 
teaching materials that will be used as the guideline to achieve the 
objective of educational institution. 
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It can be concluded that curriculum is a set of plan used to 
facilitate the students to achieve learning objectives. This also means 
that curriculum helps the teacher in facilitating them through sets of 
instructional materials, method of teaching, and method of assessment 
that has been provided within it.  
2. 2013 curriculum 
2013 curriculum is the most recent curriculum used by 
education system in Indonesia. This curriculum was released in July 
2013. The development of2013 curriculum is a continuation from 
competence based curriculum (KBK) on 2004 and the reformed and 
advanced version of KTSP because many aspects in the 2013 
curriculum are adapted from KTSP. The Kompetensi Dasar (KD) are 
still used in the 2013 curriculum. It also still uses the KTSP curriculum 
frameworks as the basis, yet in 2013 curriculum introduced new 
curriculum variable which is Kompetensi Inti (KI). It covers attitude 
competence, knowledge, and skill. Basically, the 2013 curriculum 
characteristics are as follows: 
a. The content of curriculum is the competence in the form of 
Kompetensi Inti (KI) of class and it is derivate in the Kompetensi 
Dasar(KD)of the subject. 
b. Kompetensi Inti (KI) is an image categorically of the competence 
in attitude, knowledge, and skill aspect. It is a quality which should 
be had by a student for each class trough the KD which is 
organized in the process of learning. 
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c. Kompetensi Dasar (KD) is the competence which should be 
learned by the students for a certain theme of SD/MI, and for each 
subject in a certain class of SMP/MTs, SMA/MA, SMK/MAK. 
d. Kompensi Inti (KI) and Kompetensi Dasar (KD) in the elementary 
education level focus on the attitude domain, whereas intellectual 
competence is the core of intermediate. 
e. Kompetensi Inti is organized element. Whereas Kompetensi Dasar 
is all of KD and learning process which is developed to gain the 
competence in the Kompetensi Inti. 
f. KompetensiDasar is developed on the accumulative principal, 
reinforce and enrich in every subject and level of education. 
g. Syllabus is developed as the program in each theme (SD/MI) or 
each class a subject (SMP/MTs, SMA/MA, SMK/MAK). It 
provides all of KD for theme or subject in the class 
h. Rencana Pelaksanaan Pembelajaran (RPP) is the breakdown of 
each KD for the subject and class. 
The main aspect that has been optimized in 2013 curriculum 
compared to KTSP is that in 2013 curriculum the contents are not only 
based on student accomplishment on the indicator and standards, but 
also the student comprehension in applying the value of honestly, self-
discipline, responsibility, cooperation, tolerance, polite, responsibility, 
and proactive.  
The idea of 2013 curriculum is to provide all indicators in 
KompetensiDasar (KD) and KompetensiInti (KI) with religious value, 
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believes, and social peace and relate all those values into every single 
lesson that will be taught. 
3. Materials in KD-3 and KD-4 of 2013 curriculum 
The materials in KD-3 and KD-4 are formulated from KI-3 and 
KI-4 of 2013 curriculum for the First Grade of Junior High School. 
Based on the provision of Ministry of Education, learning material for 
English subject is formulated in genre based in form of text based 
learning. The text is divided into three genre of texts, they are: 
a. Interpersonal: Greeting and Responses, Goodbye and Responses, 
Thanking and Responses, and Apologizing and Responses. 
b. Transactional: Personal identity (Subject and object pronoun, 
Possessive adjective), Names of Days, Months, Times in a Day, 
Times in Number, Date, and Year (Cardinal and Ordinal Number), 
Animals, things, and public places (A, the, and an, Plural and 
singular), Characteristic of person, animal, and things. (be, 
adjectives), Behavior/Action/Function of Persons, Animals, Things 
(declarative, interrogative, simple present) 
c. Special Function: Song. 
Social Function: Describing someone, animal, and thing (Wh-
questions, Yes/No question). 
4. Scientific Approach 
The implementation of scientific approach based on 2013 
curriculum can be defined that learning process is designed for 
students, in order to make the students actively develop the concept, 
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laws, or principal (Hosnan: 2013, 34) . It can be done in many steps 
such us observing, formulating the problem, examining the hypothesis, 
collecting data, analyzing data, taking conclusion, and communicating 
the concept, laws, or principal. Scientific approach is a student-
centered learning. It is intended for helping student to recognize and 
understand the materials. Besides, the information can be obtained 
from anywhere, not relays on the information from teacher. 
Scientific approach generally provides a sequence of collecting 
data activity through observation or experiment, processing the 
information, analyzing, formulating, and examining the hypothesis. 
Therefore, in teaching learning process students need the teacher’s 
guidance. 
The 2013 curriculum emphasizes on the modern pedagogic 
dimension in teaching and learning process, which is uses scientific 
approach. Scientific approach in learning covers the process of 
observing, questioning, experimenting, associating, and 
communicating (Guidebook, 2013: 35-36). 
Observing activities done in learning and teaching process is 
activities such as seeing, listening to, reading, observing and watching. 
Questioning activities done by teacher and student are activities such 
as asking, giving feedback, and expressing ideas. Experimenting 
activities done in teaching and learning process are activities such as 
doing experiment, discussing, and thinking critically. Associating 
activity is active activity done by student to create link in their 
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memory. Communicating activities are activities such as presenting, 
dialoguing, inferring or concluding. 
 
C. Previous Study 
In this research, the researcher discusses some matters that deal 
with the topic discussed. There were previous researchers who conducted 
some similar research and to make sure the originality of the idea in this 
study, the writer will present several previous studies that have relevance 
with this kind of study the researcher conducted.  
The first research is “A Content Analysis Based on Contextual 
Learning Materials in 2013 curriculum Textbook “Talk Active””, a 
research conducted by a student of UIN Syarif Hidayatullah Jakarta, 
Achmad Fakhry Ramadhan. While in this study, the researcher conducted 
a study about analyzing whether the textbook apply the spiritual value 
suggested in KI 1 and whether the materials of “English in Mind” textbook 
used by the first grade in SMPI Al Abidin covers all the materials for the 
first grade suggested in KD 3 and KD 4 that are formulated from KI 3 and 
KI 4 by 2013 curriculum, this study conducted by Achmad Fakhry 
Ramadhan is intended to find whether or not the materials provided in the 
English textbook “Talk Active” designed for the second grade of senior 
high school is compatible with the Contextual Learning approach in 2013 
curriculum and studied about suitability of the feasibility of content with 
the Contextual Learning. From this research, it is concluded that (1) The 
English Textbook “Talk Active” compatible with the Contextual Learning 
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approach. (2) The materials provided in the textbook completely 
developed. (3) The feasibility of content in the textbook has mostly met 
the standard of an English textbook in BSNP rubric assessment of 
textbook 2013 curriculum. 
The second research is a research conducted by Iis Safitri, An 
Analysis of Reading Materials on The Quality of English Textbook 
“Headline English” Published by Sewu For Grade VII Students of Junior 
High School. This research is aimed at analyzing the reading materials on 
the quality of English textbook “Headline English” published by Srikandi 
Empat Widya Utama (SEWU) for the first grade students of junior high 
school. The research was carried out through document analysis. The 
researcher analyzed the materials in three steps, reading the materials, 
identification, and classification. The subjects of the research were the 
texts found in Headline English for grade VII of Junior High School 
published by Srikandi Empat Widya Utama (SEWU). From this analysis 
the writer found that the content materials quite good, relevant, and 
appropriate to use in grade VII. By using this book, the students can 
understand the materials easily. They liked to have discussion with their 
friend. However, the ideas and the materials in this book could be more 
developed by giving supporting data. From the findings above, the 
implication of the study are as follows: The book is quite attractive. This 
book contains some activities. For example work in pairs, work in group, 
time for fun, and reflection. The variation in choosing the materials for 
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reading text was effective. The students were motivated in reading as they 
were interested in the materials. 
From two previous researches above, there are differences and 
similarities with the research the researcher conducting. The similarity are 
that the researches above and the research conducted but the researcher 
uses qualitative research as the research method and the analysis of 
textbook is based on 2013 curriculum. The differences are while in this 
study the researcher conducted a study about analyzing whether the 
whether the materials of “English in Mind” textbook used by the first 
grade in SMPI Al Abidin covers all the materials for the first grade 
suggested in KD 3 and KD 4 that are formulated from KI 3 and KI 4 by 
2013 curriculum and whether the learning sequence presentation is 
compatible with 2013 curriculum, this study conducted by Achmad Fakhry 
Ramadhan is intended to find whether or not the materials provided in the 
English textbook “Talk Active” designed for the second grade of senior 
high school is compatible with the Contextual Learning approach in 2013 
curriculum and studied about suitability of the feasibility of content with 
the Contextual Learning and while in this study the researcher will conduct 
a study about analyzing the compatibility of “English in Mind” textbook 
designed for first grade junior high school with 2013 curriculum, this 
study conducted by Iis Safitri searched for the quality of the reading 
materials in textbook.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
The research entitled The Analysis of English Textbook “English 
in Mind” Used in the First Grade of SMPI Al Abidin Surakarta Based on 
2013 Curriculum is a descriptive content analysis. Ary (2010) stated that 
content or document analysis is a method applied for written or visual data 
with purpose of identifying specific characteristic of materials. The 
research uses descriptive content analysis method to seek the suitability of 
the content of the textbook about the learning materials, the learning 
sequence, and the learning assessment with 2013 curriculum. The material 
of this research is taken from textbook and documents that related to 2013 
curriculum. In this qualitative research, the researcher aims to analyze the 
materials provided in English in Mind textbook for student starter that is 
used in the first grade of SMPI Al Abidin. 
After analyzing, the researcher interpreted and reported the data 
that is described in the textbook. This kind of analysis is done with the 
help of words to describe any detailed conclusion or interpretation in less 
biased and subjective manner. This method was found out to be suitable 
with the purpose of the research in examine the materials in written and 
visual data provided in the textbook that is written by Herbert Puchta and 
Jeff Stranks.  
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B. Sources of the Data 
As quoted by Moleong from Lofland (1984: 47) data in qualitative 
research are words and events, for the additional data can be documents 
and others (2004: 112). The data of this study is all the English materials 
from Unit 1 until Unit 14 in English in Mind textbook in form of written 
and visual data. Arikunto (1998) stated that the data source is the subject 
from which the data can be found. For this research, the researcher uses 
English in Mind textbook as the source of data. English in Mind is an 
English textbook that is published by Cambridge in year 2014 and written 
by Herbert Puchta and Jeff Stranks. The textbook is the second edition of 
English in Mind. It is a student’s book starter that is used for English 
lesson in the first grade of Tahfidz Class in SMPI Al Abidin.  
 
C. Research Instrument 
The instrument of this research is the researcher herself or human 
instrument that plays the role as interpreter and analyst because the 
research is a descriptive analysis. The researcher has the 
main role in collecting the data or information related to the textbook 
analysis the researcher focused on. The researcher used table checklist to 
help collecting the data of materials coverage in the textbook. 
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D. Technique of Collecting Data 
The data is analyzed by using descriptive qualitative method. 
Lambert and Lambert (2012) argues that data collection of qualitative 
descriptive studies focuses on discovering the nature of the specific events 
under study. Thus, data collection involves minimal moderated, structured, 
open-ended, individual or focus group interviews. However, data 
collection also may include observations, and examination of record, 
reports, photographs, and documents. In this research, the data that will be 
observed and examined is document in form of English textbook, English 
in Mind. 
The researcher used documents which derive from 2013 
curriculum for first grade of senior high schooland English in Mind t 
extbook. English in Mind is an English textbook that is published by 
Cambridge and written by Herbert Puchta and Jeff Stranks. The textbook 
is the second edition of English in Mind It is a student’s book starter that is 
used for English lesson in the first grade of Tahfidz Class in SMPI Al 
Abidin that implement 2013 curriculum. The writer also used books and 
papers about content analysis of textbook as a guideline in analyzing and 
interpreting data. 
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E. Technique of Analyzing Data 
To analyze the qualitative data, the researcher used interactive 
analysis model. Based on Miles and Huberman in Sugiyono (2011:246-
253), the interactive analysis data was consisted of three steps, namely: 
reducing the data, presenting the data, and drawing the conclusion. 
1. Reducing of the data 
The first step, the researcher analyzed the data that contain; 
selective process, focusing, and summarizing the data. The researcher 
comprehends the content of the textbook that related to 2013 
curriculum then reduce the data by only choosing data related to the 
materials that represented in the textbook that related to the materials 
in Kompetensi Inti (KI) and Kompetensi Dasar (KD) from 2013 
curriculum for seventh grade of junior high school suggested by 2013 
curriculum of every unit in the textbook and choosing Unit 2 as the 
representation of learning sequence presentation.  
2. Presenting of the data  
The second step of analyzing the data was describing the data 
of materials coverage in the textbook based on 2013 curriculum in 
table and narrative and the data of learning sequence presentation in 
narrative. Then, the researcher described the answer of the problem 
statements. 
3. Drawing of the conclusion  
Based on the data served, the researcher took the conclusion 
simply the process of the data analysis can be described. 
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For the problem statement number one, with the complete data 
sources taken from the “English in Mind” that have been collected, the 
researcher identified the materials of the textbook whether the 
materials of textbook are compatible with the materials suggested in of 
2013 curriculum by displaying the data in a table and narration then 
comparing between the materials suggested in 2013 curriculum and the 
materials in the textbook.  
In displaying the data, the researcher used abbreviation like: 
C/I, U…/EiM/P…. 
 
Notes: C/I/N : Complete/ Incomplete/Null 
 U  : Unit 
 EiM  : Title of the textbook analyzed (English in 
Mind) 
 P  : Page 
Summing up the compatibility of the textbook materials and 
describe the result in narration.  
For problem statement number two, the researcher chose Unit 2 
in the textbook as the representation of learning sequence presentation, 
described the analysis in narrative and summing up the learning 
sequence presentation in narration. 
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F. Trustworthiness Validity of Data 
To get valid data, the researcher uses Expert Judgment. Expert 
Judgment is a term that refers a specifically to a technique in which 
judgment is made based upon a specific set of criteria 
and/or expertise that has been acquired in a specific knowledge area, or 
product area, a particular discipline, an industry, etc.  Typically expert 
judgment requires an expertise that is not present within the project team 
and, as such, it is common for an external group or person with a specific 
relevant skill set or knowledge base to be brought in for a consultation. 
The Expert for this research is a lecturer of English Education Department. 
The lecture is Dr. Rochmat Budi Santoso, M. Pd. The lecture served as 
reviewer of this research. The teachers checked the data gained and 
recommended some parts needed to be improved for the study. To do so, 
the lecture was provided information on the textbook evaluation, the 
process of evaluation, the data, the findings of the evaluation, and the 
interpretation beforehand.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
This chapter discusses data presentation, research finding and discussion 
about the analysis of English textbook “English in Mind” used in the first grade of 
SMPI Al Abidin based on 2013 curriculum. The data presentation consists of the 
presentation of English in Mind textbook written by Herbert Puchta and Jeff 
Stranks and published by Cambridge. The research findings discuss the suitability 
of the materials of the textbook with the materials suggested by 2013 curriculum 
and the suitability of learning presentation sequence and learning assessment with 
the 2013 curriculum. The discussion consists of the discussion of the research 
finding. 
A. Data Presentation 
The textbook analyzed in this research is the second edition of 
“English in Mind”, an English student’s book starter that used by the first 
grade in Al Abidin junior high school. The textbook is written by Hebert 
Puchta and Jeff Stranks and published by Cambridge University in 2010. This 
research is meant to find whether the textbook is suitable to be used by school 
which applies 2013 curriculum.  
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B. Research Findings 
1. The suitability of the material in English in Mind textbook with KD-3 and 
KD-4 that are formulated from KI-3 and KI-4 of the English subject in 
2013 curriculum 
The suitability of the textbook with 2013 curriculum refers to 
whether the materials of the textbook are compatible with KD-3 and KD-4 
that are formulated from KI-3 and KI-4 in 2013 curriculum or no. In this 
research, the researcher took the material indicators from 2013 curriculum 
syllabus. The following is the suitability between the English in Mind 
textbook and 2013 curriculum explanation. 
English subject for junior high school aims to develop the students’ 
communicative competence potential in interpersonal, transactional, and 
functional texts by applying various spoken and written English texts. 
Interpersonal genre functions to build interpersonal relationship. 
Transactional genre functions to exchange information, goods, and 
services. Functional genre functions to do tasks or certain task. Each text 
consists of some indicators and it is different for each level.  
The material of 2013 curriculum for English subject also should 
cover the social function, text structure, and language element. After pre 
analysis on the textbook, the researcher found that ‘English in Mind’ 
textbook covers the social function, text structure, and language of the 
material in every unit. Social function of the material is presented in 
speaking and functions exercises. Text structure of the material is 
presented in listening, reading, and writing exercises. Language element of 
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the material is presented in grammar, vocabulary, and pronunciation 
exercises. In some units, there is a section which gives students an insight 
into the world around them called ‘Culture in Mind’ as reading exercise. In 
the other units, there is a section to keep students in touch with how 
teenagers use English called ‘Everyday English’ for vocabulary exercise.  
The indicators discussed here are the indicators for seventh grade 
of junior high school.  
a. Interpersonal 
The first genre is interpersonal. The indicator from this genre is 
greetings and the responses, leave taking and the responses, thanking 
and the responses, and apologizing and the responses. Greeting and 
the responses and leave taking and responses can be found in 
‘Welcome Section’ on page 4 and page 5 in the textbook under 
‘Greetings’ topic. ‘Welcome Section’ is entry points before starting 
the units. The materials of greetings are presented in only two sub 
topics: ‘Saying hello and goodbye’ and ‘The day’. In ‘Saying hello 
and goodbye’ sub topic, the material is presented in four short 
dialogues, one dialogue as the example and the other three cloze 
dialogues the students should complete with the right word in the box. 
‘The day’ sub topic presents about times in a day and the greeting 
based on the names of time in a day.  
Thanking and the responses cannot be found in the textbook. 
Apologizing and the responses can be found in Unit 14 on page 106. 
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The material of apologizing and the response is presented in a 
dialogue photo story text and a true false exercise about the dialogue.  
From the explanation above it is shown that in interpersonal genre 
there is one sub material that is not fulfilled by the textbook. 
Furthermore, in this textbook, interpersonal genre is not included in 
the main material since the genre is only presented in ‘Welcome 
section’ that functions as the entry point before starting the main 
lesson. As for apologizing and responses is only inserted in one of 
topic in the unit. In the 2016 revised textbook of 2013 curriculum 
published by the Ministry of Education, the indicator of interpersonal 
genre is presented in Chapter I with the title: “Good Morning, How 
are You?”.  
b. Transactional Interaction 
The second genre suggested by the 2013 curriculum is 
transactional Interaction. This genre has five indicators. The first 
indicator is personal identity; this indicator can be found in 'Welcome 
Section’ on page 4, Unit 1, Unit 2, and Unit 3. In personal identity 
indicator, students will learn about identity, hobbies, like and dislike, 
member of family, and language element about subject object pronoun 
and possessive adjectives. In ‘Welcome section’, the material of 
giving personal identity is just limited to introducing name. It is mixed 
in greeting topic and limited to only one dialogue text. In Unit 1, the 
topic of personal identity genre is where you are from. In this unit, the 
social function of the material is presented in speaking exercises. The 
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speaking exercises are saying where you are from and talking about 
your hero. Text structure of material is presented in listening, reading, 
and writing exercises. The listening material is my hero/heroine. The 
reading exercises are dialogue in a queue and Culture in Mind: heroes 
and heroines. The writing exercise is writing about yourself. Language 
element of material is presented in grammar, vocabulary, and 
pronunciation exercises. The grammar exercises are the verb be 
(singular), question words: who, what, how old, where?. The 
vocabulary exercise is countries and nationalities. The pronunciation 
exercise is the pronunciation of from.  
The topic for personal identity genre in Unit 2 is about likes and 
dislikes (music). Social function of the material in this unit is 
presented in speaking exercises. The speaking exercises are talking 
about likes and dislikes, talking about singers and bands, and last but 
not the least: asking a celebrity questions. Text structure of material in 
this unit is presented in listening, reading, and writing exercises. The 
listening exercises are people talking about likes and dislikes and 
song: Are We Alone?. The reading exercises are dialogue: members of 
a band and photostory: Just a little joke. The writing exercise is email 
about your favorite band. Language element of material is presented 
in grammar, vocabulary, and pronunciation exercises. The grammar 
exercises are the verb be (plural), I (don’t) like…/ Do you like…?, and 
object pronouns. The vocabulary exercise is vocabularies about 
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positive and negative adjectives and everyday English. The 
pronunciation exercise is pronunciation of /ɪ/ and /i:/. 
The topic for personal identity in Unit 3 is about family. Social 
function of the material in this unit is presented in speaking exercises. 
The speaking exercises are talking about your family and talking 
about the present. Text structure of material in this unit is presented in 
listening, reading, and writing exercises. The listening exercise is a 
dialogue about free time activities. The reading exercises are article 
about America’s first lady and Culture in Mind: British families. The 
writing exercise is writing paragraph about yourself. Language 
element of material is presented in grammar, vocabulary, and 
pronunciation exercises. The grammar exercises are present simple: 
positive and negative; question and short answers, possessive ‘s, and 
possessive adjectives. The vocabulary exercise is about family. The 
pronunciation exercise is the pronunciation of /s/, /z/, and /ɪz/. 
The second indicator is days of the week, month, times in a day, 
time in number, date, and year. Indicators can be found in 'Welcome 
Section' page 5 and page 11, Unit 7, Unit 11, and Unit 12. The 
material about times in a day in ‘Welcome section’ is presented in the 
same topic of greeting. In Unit 7, the topic of the material is about 
routine. Social function of the material in this unit is presented in 
speaking exercises. The speaking exercises are talking about routines 
and talking about TV programs. Text structure of material in this unit 
is presented in listening, reading, and writing exercises. The listening 
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exercise is dialogues about TV likes, dislikes, and habits. The reading 
exercises are article: Different places- different lives and Culture in 
Mind: What British teenagers watch. The writing exercise is 
paragraph for a school magazine about TV programs you like. 
Language element of material is presented in grammar, vocabulary, 
and pronunciation exercises. The grammar exercise is about present 
simple with adverbs of frequency. The vocabulary exercises are about 
days of the week, TV programs, and telling the time. The 
pronunciation exercise is about compound noun.  
The topic of material in Unit 11 is about times and dates. Social 
function of the material in this unit is presented in speaking exercises. 
The speaking exercises are talking about times and dates, describing 
what someone is wearing, and talking about clothes and shopping. 
Text structure of material in this unit is presented in listening, reading, 
and writing exercises. The listening exercise is article: Scotland- a 
land of traditions and Culture in Mind: The Edinburgh Festival. The 
writing exercise is description of models in a fashion show. The 
reading exercise is email about festival. The Language element of 
material is presented in grammar, vocabulary, and pronunciation 
exercises. The grammar exercises are about can/can’t (asking 
permission), prepositions: at, in, on and one/ones. The vocabulary 
exercises are about months of the year and seasons and clothes. The 
pronunciation exercise is the pronunciation of /ӕ/ and /e/.  
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The topic of material in Unit 12 is about the past. Social function 
of the material in this unit is presented in speaking exercises. The 
speaking exercise is talking about the past and last but the least: 
talking about when we are young. Text structure of material in this 
unit is presented in listening, reading, and writing exercises. The 
listening exercise is conversation about Beatles. The reading exercises 
are article: The Day the Music Died and photostory: An Accident in 
the park. The writing exercise is email Language element of material 
is presented in grammar, vocabulary, and pronunciation exercises. The 
grammar exercise is about past simple: was/wasn’t; were/weren’t. The 
vocabulary exercises are about time expressions, ordinal numbers and 
dates, everyday English, and materials. The pronunciation exercise is 
about the pronunciation of was/wasn’t and were/weren’t.  
The third indicator is animals, objects, and public places; 
indicators can be found in 'Welcome Section' page 6-7, Units 4 and 
Unit 6. In Welcome Section, the topic material for this indicator is the 
world and the classroom. The topic is divided into two sub objects: 
International words and classroom object. In Unit 4, the topic is places 
in a town. Social function of the material in this unit is presented in 
speaking exercises. The speaking exercises are talking about places in 
town, giving directions, and last but not the least: conversation 
between tourists and a local person. Text structure of material in this 
unit is presented in listening, reading, and writing exercises. The 
listening exercise is asking for and giving directions. The reading 
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exercises are web page: Things to see and do in London and 
photostory: A charity run. The writing exercise is text about your town 
or city. Language element of material is presented in grammar, 
vocabulary, and pronunciation exercises. The grammar exercises are 
about there’s/there are, positive imperatives, and prepositions of 
place. The vocabulary exercise are about places in towns, number 
100+, and Everyday English. The pronunciation exercise is the 
pronunciation of /ð/ and /θ/. 
The topic material in Unit 6 is ordering food in a restaurant. 
Social function of the material in this unit is presented in speaking 
exercises. The speaking exercises are ordering food in a restaurant and 
last but not the least: talking about food you like and dislike. Text 
structure of material in this unit is presented in listening, reading, and 
writing exercises. The listening exercise is dialogue in a restaurant. 
The reading exercises are article: Unusual food around the world. The 
writing exercise is email to an English family about food likes and 
dislikes. Language element of material is presented in grammar, 
vocabulary, and pronunciation exercises. The grammar exercises are 
about I’d like/would you like…?, countable and uncountable nouns, 
and this/that/these/those. The vocabulary exercises are about food and 
Everyday English section. The pronunciation exercise is about the 
pronunciation of /w/ would. 
The fourth indicator is the characteristics of people, animals, and 
things also about be and adjectives; indicators can be found in the 
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'Welcome Section' and Unit 14. In Welcome section, the material is 
only limited to the topic about some adjectives. In Unit 14, the topic 
of the material is comparing people and things in the classroom. 
Social function of the material in this unit is presented in speaking 
exercises. The speaking exercise is comparing people and things in the 
classroom. Text structure of material in this unit is presented in 
listening, reading, and writing exercises. The listening exercise is 
conversation comparing the 1960s with the present. The reading 
exercises are article: From London bank to Thailand hotel and 
photostory: so sorry. The writing exercise is competition text 
comparing life in the past and present. Language element of material 
is presented in grammar, vocabulary, and pronunciation exercises. The 
grammar exercise is comparison of adjectives than. The vocabulary 
exercises are about adjective and opposites and Everyday English. The 
pronunciation exercise is about the pronunciation of /ðǝn/ than.  
The fifth indicator is the behavior / action / function of people, 
animals, and things; the indicators can be found in Unit 3. This 
indicator in this nit is only limited to the language element about 
declarative, interrogative simple present. The main material of this 
indicator cannot be found in the textbook. 
From the explanation of the second genre above, it is concluded 
that some the indicators are not presented in a full unit but divided 
into some units. There is also the fifth indicator that does not have its 
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own unit but it is only included in Unit 3 and even the main material 
cannot be found in the textbook. 
c. General Function and Special Function 
The third genre suggested by the 2013 curriculum is a general 
function and special function. General functions and special functions 
both have one indicator. The general function indicator describes a 
person, an animal, and an object; indicators can be found in Unit 5. 
The topic of material in Unit 5 is describing people. Social function of 
the material in this unit is presented in speaking exercises. The 
speaking exercises are describing people and giving personal 
information. Text structure of material in this unit is presented in 
listening, reading, and writing exercises. The listening exercise is 
descriptions of people. The reading exercises are article: Sally or 
Paula? And Culture in Mind: Different cultures-different pets. The 
writing exercise is description of a friend or family member. 
Language element of material is presented in grammar, vocabulary, 
and pronunciation exercises. The grammar exercises are about has/ 
have got and why…? Because….In this unit, the describing material is 
more focused on people. The topic of describing animal only gets a 
small portion and the topics of describing things cannot be found in 
this unit.  
The special function indicator is a song; indicators can be found 
in Units 2 and Unit 8. For this genre, song material is not presented in 
one unit but only included in Unit 2 and Unit 8. 
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Here is a comparison of basic competencies in the structure of the 
2013 curriculum and the text book "English in Mind" starter book used in 
the first grade: 
Table 4.1. 
Comparison of Basic Competencies in Curriculum 2013 and "English in 
Mind" Starter Book Used in the First grade 
 
No 
Aspect Knowledge 
and Skill of 
English Subject in 
2013 Curriculum 
Materials 
Coverage 
in English 
in Mind 
Textbook 
Unit/Page in 
English in Mind 
C/I/
N 
Explanation 
Genre Indicators 
1 Interp
erson
al 
Greetings 
and 
Responses 
Leave 
taking and 
Responses 
Thanking 
and 
Responses 
Apologizi
ng and 
Responses 
√  Welcome 
Section/EiM/ 
P4-P5 
 Included in 
U14/EiM/ P106 
I  The genre 
is not 
presented in 
one unit 
 Thanking 
and 
Responses 
is not found 
in the 
textbook 
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No 
Aspect Knowledge 
and Skill of 
English Subject in 
2013 Curriculum 
Materials 
Coverage 
in English 
in Mind 
Textbook 
Unit/Page in 
English in Mind 
C/I/
N 
Explanation 
Genre Indicators 
2 Trans
action
al 
Intera
ction 
Personal 
identity, 
identity, 
hobbies, 
like and 
dislike, 
and 
member 
of family 
(subject 
and object 
pronoun, 
Possessiv
e 
adjective) 
√  Welcome 
Section/EiM/ P4 
 U1-U3/ 
EiM/P12-31 
 
C  The 
material is 
presented in 
three units. 
Days in a 
week, 
Months, 
Times in a 
√  Welcome 
Section/ EiM/P5 
and P11 
 U7/EiM/ P55- 
C  The 
material is 
presented in 
three units. 
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No 
Aspect Knowledge 
and Skill of 
English Subject in 
2013 Curriculum 
Materials 
Coverage 
in English 
in Mind 
Textbook 
Unit/Page in 
English in Mind 
C/I/
N 
Explanation 
Genre Indicators 
Day, 
Times in 
Number, 
Date, and 
Year 
(Cardinal 
and 
Ordinal 
Number) 
P57 
 U11/EiM/ P82-
P87 
 U12/EiM/ P88 –
P94 
Animals, 
Things, 
Public 
Places (A, 
the, and 
an 
Plural and 
singular) 
√  Welcome 
Section/ EiM/ 
P6-P7. 
 U4/EiM/ P32-38 
 U6/ EiM/ P46-
P51 
C  The 
material is 
presented 
completely 
in the 
textbook 
Characteri
stic of 
√  Welcome 
Section/ EiM/ 
C  The sub 
material 
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No 
Aspect Knowledge 
and Skill of 
English Subject in 
2013 Curriculum 
Materials 
Coverage 
in English 
in Mind 
Textbook 
Unit/Page in 
English in Mind 
C/I/
N 
Explanation 
Genre Indicators 
person, 
animal, 
and 
things. 
(be, 
adjectives
) 
P8 
 U14/EiM/P102-
P107 
about 
animal 
characterist
ic is too 
little. 
Behavior/
Action/Fu
nction of 
Persons, 
Animals, 
Things 
(declarativ
e, 
interrogati
ve, simple 
present) 
 
√  Included in 
U3/EiM /P27 
I  The 
material is 
not 
presented 
in one unit 
but 
included in 
Unit 3. 
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No 
Aspect Knowledge 
and Skill of 
English Subject in 
2013 Curriculum 
Materials 
Coverage 
in English 
in Mind 
Textbook 
Unit/Page in 
English in Mind 
C/I/
N 
Explanation 
Genre Indicators 
3 Gener
al 
Funct
ion 
Describin
g 
someone, 
animal, 
and thing 
(Wh-
questions, 
Yes/No 
question) 
√  U5/EiM /P40-
P45 
 Included in 
U1/EiM/  
 U13/EiM/P96-
P101 
C  The 
material of 
describing 
someone is 
complete 
but the 
material of 
Wh-
questions 
and yes/no 
questions 
are 
included in 
other units. 
Speci
al 
Funct
ion 
Songs √  Included in U2/ 
EiM/ 21 
 Included in 
U8/EiM /P63 
I  The song 
material is 
only 
included in 
Unit 2 and 
8 not in one 
chapter. 
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Based on table 4.1 above, it shows that the 7 indicators of materials 
suggested by 2013 curriculum for the first grade of junior high school are 
fulfilled by the textbook. It also explains that there are 3 out of 7 indicators 
of materials are incomplete and some sub materials are only presented in 
small portion or presented in the other topic in the unit. 
2. Learning Sequence Presentation of the ‘English in Mind’ Textbook 
Learning sequence presentation refers to the presentation of 
learning sequence in a unit of textbook whether the learning sequence is 
compatible with scientific approach that is implemented by 2103 
curriculum in teaching and learning process. The unit that is going to be 
analyzed here is Unit 2 with the title: We’re a New Band. In this unit, the 
topic is about likes and dislikes in music. In the teacher’s book of ‘English 
in Mind’ starter book, it is shown that every chapter has topic, social 
functions, text structures, and language element. It is compatible with what 
is suggested in syllabus of English subject of 2013 curriculum in teaching 
and learning material should cover.  
Before starting to learn, the teacher does a warm-up asking the 
students which band they enjoy listening to and then ask them to tell the 
class about it. The presentation of material in Unit 3, as in other chapters, 
is started with reading and listening exercise. In the exercise, consists of 
three sub exercises: a, b, and c. Exercise 1a is done in a group discussion 
to name three songs or bands that are popular in the country at the 
moment. Exercise 1b, students read through the two questions. The teacher 
plays the recording while students read and listen to a dialogue: members 
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of band then ask students to predict the answer. Exercise 1c, students read 
through statements 1 to 5, check any problem and then write the true or 
false of the statements. 
The second exercise is grammar exercise. It is about the verb be: 
plural, negatives and questions. There is a - f sub exercises. Exercise 2a, 
the students are asked to look at example of verb be. Exercise 2b, student 
should complete a table of verb be. Exercise 2c, students are asked to 
complete dialogues with the correct form of be. Exercise 2cd students are 
asked to complete some sentences. For Exercise 2e, students are asked to 
look at pictures and complete the questions. Exercise 2f, students are asked 
to answer the questions in Exercise 2e using the internet to help them.  
The third exercise is vocabulary exercise. It is about positive and 
negative adjectives. For Exercise 3a, students are asked to look at some 
words of negative and positive adjective in the box. For Exercise3b, 
students are asked to work with a partner to make sentences using the 
words in the box. 
The fourth exercise is grammar and speaking exercise. It is about I 
(don’t) like…/ Do you like…?.For Exercise 4a, students are asked to write 
the verbs from sentences in the table. The instructions for Exercise 4b, the 
students are questioned about who they like. Exercise 4c, students are 
asked to work with partner and say their answers to Exercise 4b. For 
Exercise 4d, the students are asked to work with a partner to ask and 
answer about some pictures displayed in the textbook using the words in 
the box. 
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The fifth is grammar exercise. It is about object pronouns. For 
Exercise 5a, students are asked to read and listen to a dialogue. For 
Exercise 5b, students are asked to words from the box in the table bout 
object pronouns. For Exercise 5c, students are asked to complete the 
sentences with words from Exercise 5b.  
 The sixth is pronunciation exercise. It is about the pronunciation of 
/ɪ/ and /i:/. For Exercise 6, students are asked to turn to page 110 and asked 
to listen to the two words that have different pronunciation. 
The seventh is listening and speaking exercise. Exercise 7a, 
students are asked to listen to four people talking about the people in the 
photos displayed. For Exercise 7b, students are asked to work with a 
partner to talk about celebrities they like or don’t like. For Exercise 7c, 
students are asked to listen and complete the song lyrics with the correct 
forms of be.  
The eighth is reading and listening exercises. For Exercise 8a, the 
students are asked to look at the title of a story and the pictures, guess who 
is on the phone to Mark, then read and listen to the story. For Exercise 8b, 
students are asked to read story from Exercise 8a again to mark the 
statements true or false and correct the false statements. 
The ninth is everyday English exercise.  Exercise 9a, students are 
asked to find the expressions in the story in Exercise 8a and tell who says 
them. For Exercise 9b, the students are asked how they say the expression 
in Exercise 9a in their language. For Exercise 9c, students are asked to 
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read the dialogue and put the sentences in correct order. For Exercise 9d, 
students are asked to underline the correct expressions. 
The tenth is improvisation section. For Exercise 10, students are 
asked to role play with a partner using some expression from Exercise 9a 
The eleventh is free time section. For Exercise 11a, students are 
asked to make a short dialogue based on a picture. Exercise 11b, students 
are asked to match pictures with the speech bubbles and then watch 
Episode 1 in the DVD-ROM. 
The twelfth is writing exercise. For Exercise 12a, the students are 
asked to read Anna’s email about her favorite band and expected to be able 
to answer what Anna’s favorite CD. For Exercise 12b, students are asked 
to write an email to a friend about their favorite band as their portfolio. 
The thirteenth is last but not the least section. For Exercise 13a and 
13b, the students are asked to cut out photos of celebrities from a 
magazine. In pairs, they think of question they would like to ask the star 
and also think what they would like to tell him/her in English then in 
Exercise 13b one of the students is asked to come to the front to pretend as 
if he or she is the celebrity on the photo while bringing the photo of the 
famous person. The others ask questions and make comment. 
Based on the analysis above, it can be concluded that the textbook 
applied scientific approach suggested by 2013 curriculum. Observing 
activities done in learning and teaching process is activities such as seeing, 
listening to, reading, observing and watching. It is proven form the 
presentation in a unit that every unit is started with observing activity that 
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is presented in reading and listening activities. Questioning activities done 
by teacher and student are activities such as asking, giving feedback, and 
expressing ideas. Questioning activities in this unit are presented in 
questions from the textbook assisted by the teacher or partner work to do 
questions and answers related to the topic students learn.  
Experimenting activities done in teaching and learning process are 
activities such as doing experiment, discussing, and thinking critically. It 
is proven that in a unit it consist activities of experimenting like doing 
partner work to do the exercises, completing dialogue or sentences or 
doing short role play. Associating activity is active activity done by 
student to create link in their memory. In the unit this activity is presented 
by asking students to use the internet to find answer. Communicating 
activities are activities such as presenting, dialoguing, inferring or 
concluding. In the unit this activity is presented in writing email, text, 
paragraph, etc. as their portfolio or doing presentation or role play in front 
of the class. Teaching and learning activity is started from using receptive 
skill and ended with productive skill. 
 
C. Discussion 
"English in Mind" textbook is suitable for use in schools that 
implement the 2013 curriculum such as SMPI Al Abidin, either as the main 
book of English or a side book. This study aims to analyze the suitability of 
the material in “English in Mind” textbook that is written by Herbert Puchta 
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and Jeff Stranks with Basic Competence (KD) of the English subject in the 
2013 curriculum.  
The first, based on the analysis that has been done, it shows the 
textbook has met almost all the material suggested in the curriculum or there is 
a material suitability in the “English in Mind” textbook by Herbert Puchta and 
Jeff Stranks used in the first grade with KI and KD 3 and 4 of the English 
subject in 2013 curriculum. By identifying table 4.1, it appears that generally 
the “English in Mind” textbook fulfilled all the materials suggested by 2013 
curriculum. This means that the textbook meets most of the material suggested 
in the curriculum or “English in Mind” textbooks that is written by Herbert 
Puchta and Jeff Stranks covers all the materials suggested in KI and KD 3 and 
4 of the English subject in 2013 curriculum.  
From the analysis, it shows that the textbook has richer material than 
the textbook than the material for seventh grade of junior high school even 
though for 3 out of 7 indicators of materials are incomplete and some sub 
materials are only presented in small portion or presented in the other topic in 
the unit. Once again, this textbook is not 2013 curriculum based.  
However, the material is not arranged in sequence as in the syllabus of 
2013 curriculum. It does not affect teaching and learning process at SMPI Al 
Abidin because SMPI Al Abidin makes their own tests for each semester; 
some teachers are given the responsibility to make inquiries for examination 
of subjects. 
If the school takes the exam from the Ministry of Education, it will be 
a problem. The material that is being tested in the exam from the Ministry of 
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Education should be in sequence as a syllabus. So it can be concluded that the 
textbook "English in Mind" is not suitable for schools that use the test sheet 
from the Ministry of Education, because it will cause confusion for students. 
There may be some unreviewed materials presented in the exam. And for 
materials not presented in the "English in Mind" textbooks, teachers must 
provide materials that are not available so students learn all the material 
suggested in 2013 curriculum syllabus.  
The second, based on the analysis above, it can be concluded that the 
learning sequence presentation in “English in Mind” textbook is compatible 
with 2013 curriculum because the textbook applied scientific approach 
suggested by 2013 curriculum. Observing activities done in learning and 
teaching process is activities such as seeing, listening to, reading, observing 
and watching. It is proven form the presentation in a unit that every unit is 
started with observing activity that is presented in reading and listening 
activities. Questioning activities done by teacher and student are activities 
such as asking, giving feedback, and expressing ideas. Questioning activities 
in this unit are presented in questions from the textbook assisted by the 
teacher or partner work to do questions and answers related to the topic 
students learn.  
Experimenting activities done in teaching and learning process are 
activities such as doing experiment, discussing, and thinking critically. It is 
proven that in a unit it consist activities of experimenting like doing partner 
work to do the exercises, completing dialogue or sentences or doing short role 
play. Associating activity is active activity done by student to create link in 
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their memory. In the unit this activity is presented by asking students to use 
the internet to find answer. Communicating activities are activities such as 
presenting, dialoguing, inferring or concluding. In the unit this activity is 
presented in writing email, text, paragraph, etc. as their portfolio or doing 
presentation or role play in front of the class. Teaching and learning activity 
is started from using receptive skill and ended with productive skill. 
However, the success of implementation of teaching and learning method 
depends on the teacher, students, media, the situation, and the condition of the 
class. 
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CHAPTER V 
CONCLUSION, SUGGESTION AND IMPLICATION 
 
Based on the result of the analysis on English textbook “English in Mind” 
used in the first grade of SMPI Al Abidin based on 2013 curriculum, it can be 
concluded as follows: 
A. Conclusion 
After analyzing data from a textbook entitled "English in Mind" 
written by Herbert Puchta and Jeff Stranks, the researcher concluded: 
The first, based on the analysis that has been done, it shows the 
textbook has met almost all the material suggested in the curriculum or there 
is a material suitability in the “English in Mind” textbook by Herbert Puchta 
and Jeff Stranks used in the first grade with KI and KD 3 and 4 of the English 
subject in 2013 curriculum. By identifying table 4.1, it appears that there are 
3 out of 7 main materials that are incomplete and 4 out of 7 main materials 
are completely presented in the textbook. Generally, the “English in Mind” 
textbook fulfilled all the materials suggested by 2013 curriculum. This means 
that the textbook meets most of the material suggested in the curriculum or 
“English in Mind” textbooks that is written by Herbert Puchta and Jeff 
Stranks covers all the materials suggested in KI and KD 3 and 4 of the 
English subject in 2013 curriculum.  
The second, based on the analysis for the second problem, it can be 
concluded that the learning sequence presentation in “English in Mind” 
textbook is compatible with 2013 curriculum because the textbook applied 
59 
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scientific approach suggested by 2013 curriculum that includes the activities 
of observing, questioning, experimenting, associating, and communicating. 
Observing activities are presented in reading and listening activities. 
Questioning activities are presented in questions from the textbook assisted 
by the teacher or partner work to do questions and answers related to the topic 
students learn. Experimenting activities in a unit it consist activities of 
experimenting like doing partner work to do the exercises, completing 
dialogue or sentences or doing short role play. Associating activity is 
presented by asking students to use the internet to find answer. 
Communicating activities are presented in writing email, text, paragraph, etc. 
as their portfolio or doing presentation or role play in front of the class. 
Teaching and learning activity is started from using receptive skill and ended 
with productive skill. However, the success of implementation of teaching 
and learning method depends on the teacher, students, media, the situation, 
and the condition of the class. 
 
B. Suggestion 
Suggestions from the researcher are as follows: 
1. For English teacher 
Teachers are expected to meet the material that is not fulfilled in 
the interpersonal genre of thanking and responses. This book is better not 
used by schools that take the exam sheet from the Ministry of Education 
because the arrangement of the material in the textbook is not sorted as in 
the syllabus. This is because textbooks are not published locally and not 
based on the 2013 curriculum. This can cause confusion for students that 
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there may be some material that has not been previously studied in their 
exams. For schools that take the exam sheet from the Department of 
Education, it is better if the teacher uses a textbook for a side textbook. 
Teachers can use exercises in textbooks for reference or for side-material 
in the learning process. In addition, teachers should be careful and 
selective when choosing sa textbook. 
2. For the other researcher 
Other researchers may use the present study as a reference or 
consideration of any further research. Researchers are expected to find 
other methods and instruments in research to develop research results. 
Researchers also need to develop further studies on textbook analysis that 
still have low attention in the field. 
 
C. Implication 
In relation to the results of research on English textbook "English in 
Mind" used in the First grade of SMPI Al Abidin Based on the 2013 
curriculum, It cannot be ignored that there are several genres that must be 
perfected in accordance with the Basic Competence (KD) of the English 
subject on curriculum 2013. So that textbook material that has not been 
covered in English in Mind textbooks can be completed by the teacher by 
looking for material from other sources. In addition to the material, the stage 
of the scientific stage is not always applicable procedurally. However, it is 
necessary to consider all phases of a scientific approach that has been 
implemented optimally. However, teachers play an important role in the 
teaching-learning process despite the student-centered of scientific approach. 
 
62 
 
 
 
BIBLIOGRAPHY 
Ary, Donald, 2010, Introduction to Research in Education, 8th Edition, Belmont: 
Wadsworth. 
Cunningsworth, Alan. 1995. Choosing Your Coursebook, Oxford: McMillan 
Publishers. 
Gul Fatima, Shah., Syed. K, Humail Sultan. 2015. “Textbook Analysis and 
Evaluation of 7th & 8th Grade in Pakistani Context”, International 
Journal of English Language Teaching. European Center. Vol. 3, No. 4. 
Kementrian Pendidikan dan Kebudayaan. 2017. Materi Bimbingan Teknis 
Fasilitator dan Instruktur Kurikulum 2013, Jakarta.  
Khamkhien, Attapol. 2010. “Thai Learners’ English Pronunciation Competence: 
Lesson Learned from Word Stress Assignment Thai Learners’ English 
Pronunciation Competence: Lesson Learned from Word Stress 
Assignment”, Journal of Language Teaching and Research, Academy 
Publisher. Vol. 1, No. 6. 
Lawrence, Wong P. W. 2010. Textbook Evaluation: A Framework  for Evaluating 
the Fitness of Hongkong New Secondary School (NSS)Curriculum. 
Dissertation: English Department of City University of Hongkong. 
Littlejohn, A. 2011. The analysis of language teaching materials: inside the Trojan 
Horse. In Tomlinson, B. (Ed.) Materials Development in Language 
Teaching. Cambridge: Cambridge University Press.  
Moleong, Lexy J. 2007. Methodologi Penelitian Qualitative. Bandung: Penerbit 
PT Remaja Rosdakarya Offset. 
Nazeer, Maryam. 2015. “Evaluation of Oxon English Textbook Used in Pakistan 
Public Schools for 6th & 7th Grade”. Journal for the Study of English 
Linguistics. Macrothink Institute. Vol. 3, No. 1. 
Pingel, Falk.  2009. UNESCO Guidebook on Textbook Research and Textbook 
Revision, 2nd Revised and Updated Edition. Paris/Braunschweig: United 
Nations Educational, Scientific and Cultural Organization and Georg 
Eckert Institute for International Textbook Research. 
Prasojo, Arif. 2014. The Analysis of English Textbook “Pathway to English” Used 
in the First Grade of Senior High School Based on Curriculum 2013. 
Published Thesis. Jakarta: The Department of English Education Faculty 
of Tarbiya and Teachers’ Training “Syarif Hidayatullah” State Islamic 
University Jakarta. 
Richard, Jack C. 2001. The Role of Textbooks in a Language Program. 
http://www.professorjackrichards.com/articles/role-of-textbooks/. 
63 
 
 
 
Sheldon, Leslie E. 1988. “Evaluaing ELT Textbooks and Materials”, ELT 
Journal, Oxford University Press. Vol  42. 
Tsiplakides, Iakovos, 2011, “Selecting an English Coursebook: Theory and 
Pracrice”, Theory and Practice in Language Studies, Findland. Vol. 1, No. 
7. 
Undang Undang Dasar RI no 20 Tahun 2003. 
van der Walt, Johann L., 1990, “Theory and Practice in Second Language 
Syllabus Design”, Perlinguam, Vol. 6, No.1. 
http://perlinguam.journals.ac.za.  
PMI-certified Project Manager, Expert Judgement, (Online), (https://project-
management-knowledge.com/definitions/e/expert-judgment/ accessed on 
August 20th 2018) 
 
 
 
 
 
 
 
 
 
64 
 
 
 
 
 
 
 
 
APPENDICES 
  
65 
 
 
 
Content of English in Mind textbook: 
No.  Content Page  Description 
1 Front Cover - English in Mind 
Second Edition: 
Student’s Book 
Starter  
2 Preliminary Page - Textbook identity 
3 Title -  
4 Table of Content -  
5 
a Welcome Section 4 – 11  
b Unit 1 12 – 17 He’s a Footballer 
c Unit 2 18 – 24  We’re a New Band 
d Check Your Progress 25  
e Unit 3 26 – 31  She Lives in 
Washington 
f Unit 4 32 – 38  Where’s the Café? 
g Check Your Progress 39  
h Unit 5 40 – 45 They’ve Got Brown 
Eyes 
i Unit 6 46 – 52 This Is Delicious 
j Check Your Progress 53  
k Unit 7 54 – 59  I Sometimes Watch 
TV 
l Unit 8 60 – 66  Don’t Do That! 
m Check Your Progress 67  
n Unit 9 68 – 73  Yes, I can 
o Unit 10  74 – 80 A Bad Storm’s 
Coming 
p Check Your Progress 81  
q Unit 11 82 – 87  Special Days 
r Unit 12 88 – 94  He was Only 22 
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s Check Your Progress 95  
t Unit 13 96 – 101  What Happened? 
u Unit 14 102 – 108   Things Change 
v Check Your Progress 109  
6 Pronunciation 110 – 111   
7 Vocabulary Bank 112 – 117   
8 Get it Right! 118 – 121  
9 Projects 122 – 125  
10 Irregular Verbs and Phonetics 126  
11 Thanks and 
acknowledgement 
127  
12 DVD – ROM Instruction -  
13 Back Cover - ISBN 978 – 0 – 521 
– 18537 – 0  
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2013 curriculum syllabus for seventh grade: 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
interpersonal 
lisan dan tulis 
yang melibatkan 
tindakan  
menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
meminta maaf, 
serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
4.1 Menyusun teks 
interaksi 
interpersonal 
lisan dan tulis 
sangat pendek 
dan sederhana 
yang melibatkan 
tindakan 
menyapa, 
berpamitan, 
mengucapkan 
terimakasih, dan 
meminta maaf, 
dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
 Fungsi sosial 
Menyapa, berpamitan, 
berterimakasih, 
meminta maaf, dan 
menanggapinya, 
untuk menjaga 
hubungan 
interpersonal dengan 
guru dan teman. 
 Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Ungkapan-
ungkapan yang 
lazim digunakan 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Interaksi antara 
peserta didik di dalam 
di luar kelas yang 
melibatkan tindakan 
menyapa, berpamitan, 
berterimakasih, 
meminta maaf yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
- Menyimak, 
menirukan, dan 
memperagakan 
beberapa contoh 
percakapan, dengan 
ucapan dan tekanan 
kata yang benar. 
- Mengidentifikasi 
ungkapan yang 
sedang dipelajari 
- Belajar menanyakan 
hal-hal yang tidak 
diketahui atau yang 
berbeda. 
- Menentukan 
ungkapan yang tepat 
secara lisan/tulis 
dari berbagai situasi 
lain yang serupa. 
- Membiasakan 
menerapkan yang 
sedang dipelajari. 
dalam interaksi 
dengan guru dan 
teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan 
hasil belajar.  
3.2 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
 Fungsi sosial 
Berkenalan, 
memperkenalkan diri 
- Menyimak dan 
menirukan beberapa 
contoh pemaparan 
jati diri, dengan 
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kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
jati diri, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaannya. 
Perhatikan unsur 
kebahasaan dan 
kosa kata terkait 
hubungan 
keluarga; 
pronoun 
(subjective, 
objective, 
possessive) 
4.2 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
sangat pendek 
dan sederhana 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
jati diri, pendek 
dan sederhana, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
sendiri/orang lain. 
 Struktur teks  
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Sebutan anggota 
keluarga inti dan 
yang lebih luas dan 
orang-orang dekat 
lainnya 
- Verba: be, have, go, 
work, live (dalam 
simple present tense) 
- Subjek Pronoun: I, 
You, We, They, He, 
She, It 
- Kata ganti 
possessive my, your, 
his, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga: ayah, ibu, 
kakak, adik,yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
ucapan dan tekanan 
kata yang benar 
- Mengidentifikasi 
ungakapan-
ungkapan penting 
- Menanyakan hal-hal 
yang tidak diketahui 
atau yang berbeda. 
- Mempelajari contoh 
teks pemaparan jati 
diri oleh figur-figur 
terkenal 
- Memaparkan jati 
dirinya yang 
sebenarnya. 
- Saling menyimak 
dan bertanya jawab 
tentang jati diri 
masing-masing 
dengan teman-
temannya 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.3 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan teks 
 Fungsi sosial 
Menyebutkan/ 
menanyakan waktu 
dari keadaan/ 
- Menyimak dan 
menirukan 
pemaparan tentang 
waktu terjadinya  
keadaan/kejadian/ 
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interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
nama hari, bulan, 
nama waktu 
dalam hari, 
waktu dalam 
bentuk angka, 
tanggal, dan 
tahun, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan kosa 
kata terkait 
angka kardinal 
dan ordinal) 
4.3 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
sangat pendek 
dan sederhana 
yang melibatkan 
tindakan  
memberi dan 
meminta 
informasi terkait 
nama hari, bulan, 
nama waktu 
dalam hari, 
waktu dalam 
bentuk angka, 
tanggal, dan 
tahun, dengan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan yang 
benar 
dansesuaikonteks 
peristiwa/kegiatan 
 Struktur teks  
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
hari, bulan, nama 
waktu dalam hari, 
waktu dalam bentuk 
angka, tanggal, dan 
tahun 
- Angka ordinal 
dengan the untuk 
menyebut tanggal 
(lisan): a.l. the first, 
the second, the 
twenty third, the 
thirty first of May) 
- Angka ordinal tanpa 
the untuk menyebut 
tanggal (lisan): a.l. 
1st, 2nd, 23rd, 31st, 
of May) 
- Waktu (lisan): at 
one, at two fifteen, at 
ten to seven, at a 
quarter past eight 
- Waktu (tulis): 01:00; 
02:15; 06:50; 08:15 
- Artikel the untuk 
menyebut waktu 
dalam hari, in the 
morning, in the 
afternoon, in the 
evening 
- Preposisi untuk in 
(bulan, tahun, 
waktu dalam hari), 
on (hari dan 
tanggal), at (jam, at 
noon, at night)  
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
peristiwa, mencakup 
nama hari, bulan, 
nama waktu dalam 
hari, waktu dalam 
bentuk angka, 
tanggal, dan tahun 
- Menyebutkan semua 
nama hari, bulan, 
tanggal 1-31, waktu, 
bagian hari, tahun 
dengan ucapan dan 
tekanan kata yang 
benar, satu per satu. 
- Menyatakan secara 
lisan waktu 
terjadinya berbagai 
keadaan/peristiwa/ 
kegiatan 
- Menanyakan hari, 
tanggal, bulan, dan 
waktu terjadinya 
keadaan/peristiwa/ 
kegiatan dengan 
unsur kebahasaan 
yang benar 
- Membuat tulisan 
tentang waktu-
waktu terjadinya 
peristiwa penting 
yang diketahui 
umum. Hasilnya 
dipublikasikan di 
kelas atau di 
majalah dinding 
sekolah 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
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 Topik 
Waktu 
kejadian/peristiwa/ 
kegiatan terkait 
kehidupan di sekolah, 
rumah, dan 
lingkungan sekitar 
peserta didik yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
3.4 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik yang dekat 
dengan 
kehidupan 
peserta didik 
sehari-hari, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan dan 
kosa kata terkait 
article a dan the, 
plural dan 
singular) 
4.4 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
sangat pendek 
dan sederhana 
yang melibatkan 
 Fungsi sosial 
Mengidentifikasi dan 
menyebutkan 
berbagai benda, 
binatang, dan 
bangunan umum di 
lingkungan sekitar. 
 Struktur teks  
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
benda, binatang, 
bangunan publik 
- Penyebutan benda 
dengan a, the, 
bentuk jamak (-s) 
- Penggunaan kata 
penunjuk this, that, 
these, those ... 
- Preposisi untuk in, 
on, under untuk 
menyatakan tempat 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Benda, binatang, dan 
bangunan yang biasa 
dijumpai dalam 
kehidupan nyata di 
- Mencermati 
beberapa teks 
pendek berisi 
penyebutan benda-
benda di kelas dan 
sekolah untuk 
kemudian membaca 
dengan ucapan dan 
tekanan kata yang 
benar 
- Menyimak dan 
menirukan  guru 
menanyakan dan 
menyebutkan benda-
benda yang terdapat 
di dalam kelas dan 
di sekolah, dengan 
tata bahasa, ucapan 
dan tekanan kata 
yang benar 
- Bertanya jawab 
tentang beberapa 
benda di dalam dan 
sekitar rumah 
- Membaca beberapa 
teks pendek tentang 
rumah dan 
sekitarnya, terutama 
keberadaan benda 
dan binatang 
- Bertanya jawab 
tentang beberapa 
bangunan dan 
benda-benda dan 
binatang-binatang di 
dalam dan 
sekitarnya 
- Melakukan refleksi 
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tindakan  
memberi dan 
meminta 
informasi terkait 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik yang dekat 
dengan 
kehidupan siswa 
sehari-hari, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
rumah, sekolah, dan 
lingkungan sekitar 
peserta didik yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
tentang proses dan 
hasil belajarnya 
3.5 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
dengan sifat 
orang, binatang, 
benda sesuai 
dengan konteks 
penggunaannya 
(Perhatikan 
unsur 
kebahasaan be, 
adjective) 
4.5.Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
sangat pendek 
dan sederhana 
yang melibatkan 
tindakan  
 Fungsi sosial 
Mendeskripsikan, 
mengidentifikasi, 
mengkritisi, 
memberikan 
penilaian tentang 
orang, binatang, dan 
benda dari segi 
sifatnya. 
 Struktur teks  
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
sifat orang, benda, 
binatang 
- Kosa kata, terkait 
dengan ciri fisik (a.l. 
red, big, dark, loud), 
selera (a.l. nice, 
beautiful, cute), 
mental (a.l. clever, 
smart), psikologis 
(a.l. happy, sad, 
disappointed, angry, 
wild), budi (a.l. kind, 
- Menyimak dan 
menirukan  guru 
menanyakan dan 
menyebutkan sifat 
orang dan binatang 
yang terdapat di 
rumah, sekolah, dan 
sekitarnya, dengan 
tata bahasa, ucapan 
dan tekanan kata 
yang benar 
- Mencermati 
beberapa teks 
pendek yang 
mendeskripsikan 
sifat orang, benda, 
dan binatang di 
kelas dan sekolah 
untuk kemudian 
membaca dengan 
ucapan dan tekanan 
kata yang benar 
- Bertanya jawab 
tentang sifat 
beberapa benda di 
dalam dan sekitar 
rumah 
- Membaca beberapa 
teks pendek tentang 
sifat orang, benda, 
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memberi dan 
meminta 
informasi terkait 
sifat orang, 
binatang, dan 
benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
good, polite) 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Sifat dan keadaan 
orang, binatang, 
benda, yang terdapat 
di rumah, sekolah, 
dan lingkungan 
sekitar peserta didik 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI 
binatang di dalam 
dan di sekitar rumah 
dan sekolah 
sekitarnya 
- Bertanya jawab 
tentang sifat orang, 
benda, binatang 
terkenal 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.6 Mengidentifikasi 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
dengan tingkah 
laku/tindakan/ 
fungsi orang, 
binatang, benda, 
sesuai dengan 
konteks 
penggunaannya 
(Perhatikan 
unsur 
kebahasaan 
kalimat 
declarative, 
interrogative, 
simple present 
tense) 
4.6 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
 Fungsi sosial 
Mendeskripsikan, 
mengidentifikasi, 
mengkritisi orang, 
binatang, dan benda 
dari segi sifatnya. 
 Struktur teks  
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
tingkah 
laku/tindakan/fung
si orang, binatang, 
benda 
- Kalimat deklaratif 
(positif dan negatif) 
dalam simple 
present tense 
- Kalimat interogative: 
Yes/No question; 
Wh-question 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
- Menyimak guru 
membacakan 
beberapa teks 
pendek kebiasaan 
yang dilakukan 
orang dan binatang 
yang terdapat di 
rumah, sekolah, dan 
sekitarnya, dan 
kemudian 
menirukannya 
kalimat-kalimat 
dengan tata bahasa, 
ucapan dan tekanan 
kata yang benar 
- Didiktekan guru, 
peserta didik 
menulis teks-teks 
tersebut dengan 
tulis tangan, dengan 
ejaan dan tanda 
baca yang benar 
- Membuat teks-teks 
pendek tentang 
kebiasaan yang 
dilakukan beberapa  
orang dan binatang 
yang sangat dikenal  
- Bertanya jawab 
tentang isi teks yang 
telah ditulis dengan 
kelompok lain. 
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sangat pendek 
dan sederhana 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
tingkah 
laku/tindakan/fu
ngsi orang, 
binatang, dan 
benda, dengan 
fungsi sosial, 
struktur teks, 
dan 
unsurkebahasaa
n yang benar dan 
sesuai konteks 
 
Tingkah 
laku/tindakan/ fungsi 
orang, binatang, 
benda, yang terdapat 
di rumah, sekolah, 
dan lingkungan 
sekitar peserta didik 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.7 Membandingkan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
deskriptif lisan 
dan tulis dengan 
memberi dan 
meminta 
informasi terkait 
dengan deskripsi 
orang, binatang, 
dan benda sangat 
pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya 
4.7. Teks Deskriptif 
4.7.1  Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan 
unsur 
kebahasaan 
teks deskriptif 
lisan dan tulis, 
sangat pendek 
 Fungsi sosial 
Mendeskripsikan, 
mengenalkan, 
memuji, 
mengidentifikasi, 
mengkritik 
 Struktur teks  
Dapat mencakup: 
- identifikasi (nama 
keseluruhan dan 
bagian) 
- sifat yang menjadi 
pencirinya 
- fungsi, perilaku, 
manfaat, tindakan, 
kebiasaan yang 
menjadi penciri 
orang, binatang, 
atau benda yang 
dibicarakan. 
 Unsur kebahasaan 
- Kalimat deklaratif 
(positif dan negatif), 
dan interrogative 
(Yes/No question; 
Wh-question), dalam 
simple present tense 
- Nomina singular dan 
- Membaca beberapa 
teks deskriptif 
tentang sekolah 
termasuk benda-
benda dan binatang-
binatang yang ada 
yang disertai foto 
atau gambar yang 
menarik 
- Bertanya tentang 
informasi yang 
terkait di dalam teks 
tersebut. 
- Menggunakan alat 
analisis (tabel atau 
bagan mind-map) 
untuk mempelajari 
sistematika deskripsi 
yang diterapkan 
- Mengamati suatu 
benda/binatang/ora
ng yang sangat 
dikenal, untuk 
mengumpulkan data 
tentang jumlah, 
sifat, perilaku, dll. 
Untuk mengritik/ 
menyatakan 
kekaguman/ 
mempromosikan 
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dan 
sederhana, 
terkait orang, 
binatang, dan 
benda 
4.7.2 Menyusun teks 
deskriptif lisan 
dan tulis 
sangat pendek 
dan 
sederhana, 
terkait  orang, 
binatang, dan 
benda, dengan 
memperhatika
n fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan, 
secara benar 
dan sesuai 
konteks 
plural dengan atau 
tanpa a, the, this, 
those, my, their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Orang, binatang, 
benda, yang terdapat 
di rumah, sekolah, 
dan lingkungan 
sekitar peserta didik, 
termasuk bangunan 
publik yang dapat 
menumbuhkan 
perilaku yang termuat 
dalam KI 
- Dalam kelompok 
membuat proyek 
kecil: dengan 
bantuan mind-map, 
membuat teks 
deskripsi tentang 
kota atau desanya 
untuk 
mempromosikan 
- Menempelkan teks 
di dinding kelas dan 
bertanya jawab 
dengan pembaca 
(siswa lain, guru) 
yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.8 Menafsirkan 
fungsi sosial dan 
unsur 
kebahasaan 
dalam lirik lagu 
terkait kehidupan 
remaja SMP/MTs 
4.8 Menangkap 
makna secara 
kontekstual 
terkait dengan 
fungsi sosial dan 
unsur 
kebahasaan lirik 
lagu terkait 
kehidupan 
remaja SMP/MTs 
 
 Fungsi sosial 
Mengembangkan 
nilai-nilai kehidupan 
dan karakter yang 
positif 
 Unsur kebahasaan 
- Kosa kata dan tata 
bahasa dalam lirik 
lagu 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Hal-hal yang dapat 
memberikan 
keteladanan dan 
menumbuhkan 
perilaku yang termuat 
di KI 
- Membaca, 
menyimak, dan 
menirukan lirik lagu 
secara lisan.  
- Menanyakan hal-hal 
yang tidak diketahui 
atau berbeda 
- Menyebutkan pesan 
yang terkait dengan 
bagian-bagian 
tertentu 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
 
